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Abstract 
This study is to evaluate the efficiency and the effectiveness on the application of the subject’s 
assessment such as quizzes, group exercises and short presentation, mid-test, assignment and students’ 
attendance which were correlated with the student’s final examination results. The aim of this study is 
to encourage and to motivate student’s active learning, thus enhancing their interest in the subject 
taught. It is thought that this method is traditionally used to help the students and to challenge them to 
work harder with more focus in the classroom. Furthermore, it helps the lecturer to observe on the 
progression of every student.  The rationale of the subject’s assessment is to embark on the student 
interest and to sustain their learning performance. Quantitatively, this study compared the subject’s 
assessment marks with the final examination marks. Each mark on the subject’s assessment is 
measured against the students’ engagement with the subject taught and its association on their 
performance in achieving higher marks in the final examination. The respondents were students who 
were enrolled for foundation programme at a private institution in the Klang Valley, Malaysia. The 
findings showed the fact that there were no consistencies to reflect that the students’ performances in 
their final examination results were actually related to the subject’s assessment. Students were also 
required to give qualitative comments on the implementation of the subject’s assessment. Notably, 
most of them were satisfied and have positive remarks on the application of the subject’s assessment. 
It is recommended that future research should focus more on how the subject’s assessment method can 
be modified. This is in order to help students to get better result in their subject’s assessment and final 
examination.  
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1. INTRODUCTION 
Assessment is one of the tools used in the educational environment to trigger and to evaluate the growth and 
progress of student learning, development and final achievement as the outcome. The reformation of university 
teaching requires re-examination of fundamental assumptions about how universities function and consideration of 
empirical research about how students learn (Phillips, 2005). This study gains an experience in developing ongoing 
and lively strategies assessing student in enhancing the learning environment and to understand the knowledge by 
heart. The assessment’s term varied from one institution to another institution and it depends on goal achievement. 
The Higher Learning Commission defines assessment as a) provides data or information needed for students 
learning, b) engages lecturers in analyzing using the data and information to confirm and to improve teaching and 
learning, c) produce evidence that students are learning the outcomes, and d) evaluates whether changes made have 
improved and have an impact on students learning and efforts. 
In higher education, an effective educational setting is characterized by high quality teaching based on contemporary 
views of learning where learner engagement, consideration of context for learning, providing challenges to learners 
and opportunities for practice are central (Boud & Prosser, 2002). The efficiency and effectiveness of the assessment 
contribute to the student success in learning within the university environment. Bajunid (2011) stated that in the 
education sector, of all the paradoxes, learning and teaching paradoxes have to be addressed mindfully, for the core 
of power of education rest in its thinkers, scholars, teachers who have opportunities to exercise leadership for 
learning through the coherent alignment of profound understandings of Education Disciplines, Curriculum, 
Pedagogy and Instruction, and Assessment. The majority of the students are highly motivated when encountered 
with lecturers who are committed and passionate with the subject matters.  As such, it is thought that one of the key 
factors in guiding the performance of the students is the commitment of the lecturers. In most university subjects, 
the dominant mode on the delivery of teaching consists of lectures, tutorials, office hour contact, and laboratory 
practical sessions and with assessment strongly focused on examination (Laurillard, 2002). Furthermore, Ryan and 
Miyasaka (1995) concluded that the design of the assessment should be based on the actual situation and according 
to the students’ ability, and the focus is to encourage the students to work harder, motivated, have an interest and 
achieve what they have desired to learn. 
 
Generally, the student learning skills differ depending on the gender. In this study, the empirical evidences were 
examined and discussion made to the following questions; 
 
• How strong is the effect of subject’s assessment on the student’s achievement? The yardstick used in this 
study is derived from the students final examination result. 
• Is there evidence about the relationship between subjects and final examinations result which will motivate 
students learning? 
• How strong is the qualitatively attributes related with the students agreement with the assessment? 
 
There is agreement with many literatures where most researchers look up on the assessment related to the desire for 
students to achieve in their learning.  Nevertheless, this depends from institution to institutions and also on the 
material and resources or teaching method or the preparation made by the individual lecturer to instil the students 
understanding on the subject taught to the students.  Abdul Said and Mohd Yusof (2011) stated that an innovative 
and creative teaching and learning methods can be more relevant and applicable in the countries where the societal 
cultural values or norms share the principles of an innovative and creative learning. The assessment is important to 
be included by the lecturer to plan their teaching because it gives an effort to students in their learning, on the topics 
that they should focus and learn, and also on how much engagement to finish a particular learning task which they 
should set to get good marks in their assessment. Test for assessment are an effective instruments for student self-
assessment to monitor their own progress. Harper et.al (2011) stated that the current push to reuse existing learning 
resources via the use of learning objects as well as efforts to describe educational strategies in consistent notational 
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forms (referred to as design patterns and/or learning designs) are strategies that may encourage academics to 
implement different and innovate teaching practices. 
 
 
2. OBJECTIVE 
 
The objective of this study is to identify the correlation between the subject’s assessment and the students final 
result examination. 
 
3. RESEARCH METHODOLOGY 
 
Data were gathered through the quantitative and qualitative means. The data was collected from student’s 
assessment and final examination results.  Furthermore, the study is based on exploratory only and investigating 
assessment-final exam relationship as reflected student’s responses. These results are coded and analysed using 
statistical software (SPSS version 11) and also assessment were made on the qualitative data in the form of feedback 
given by the students at the end of the semester. This is to enable the students to comment whether the 
implementation of the subject’s assessment motivates them to learn.  The total respondents size was 63 students 
from the foundation program from an institution located at the Klang Valley in Malaysia. 
 
4. RESEARCH FINDING 
 
Table 1 indicates the composition of the gender from the respondents. 
 
Table 1: Students Percentage 
 
 Percent 
Male 36.5% 
Female 63.5% 
 
From Table 1 above, there were 23 male students and 40 female students. All were 18-19 years of age. This gives 
rise to a total of 63 respondents surveyed. Table 2 summarizes the descriptive composition of the subject’s 
assessment to include attendance, quizzes, assignments and mid test.   
 
 
 
Table 2: Descriptive analysis 
 
  N  Min  Max  Mean  Std. Deviation 
 
Student  63  1  63  31.98   18.3 
Attn  63  6.00  10.0    9.4     1.3 
Quiz  63    .00    9.0    5.2     2.0 
Assign  63    .00  10.0    8.5     2.1 
Mid test  63    .00    8.4    4.6     1.8 
Total Assess 63  9.0  36.0  24.0     5.8 
Final  63    .00  54.0  29.7   11.7 
   
 
 
 
From Table 2 above, from the total 63 respondents, the total assessment ranges from a minimum to a maximum of 9 
to 36 marks (the total of 40 marks), respectively and with a mean of 24.0 and a standard deviation of 5.8.  However, 
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it was found that in the final exam, the result ranges from a minimum to a maximum of 0.0 to 54.0 (the total marks 
60), respectively, with a mean of 29.7 and a standard deviation of 11.7.    
 
Table 3 summarizes the correlation related to the inter-item in a matrix format.  The results from Table 3 display 
that there were weak correlation between the final exam and assignment.  It also shows that the correlation between 
the final exam and quizzes, mid-test, and attendance in decrement order is of the magnitude of 0.56, 0.48, and 0.41, 
respectively.  As a total, the correlation between total assessment results with final examination result is only 0.60 at 
best.   
 
Table 3: Inter-Item Correlation Matrix 
 
_________________________________________________________________ 
  Attn Quiz Assign Mid-test Total Asses Final 
_________________________________________________________________ 
 Attn  1.0 .649 .105 .087  .597  .406 
_________________________________________________________________ 
  Quiz  .649 1.00 .215 .416  .926  .561 
  _________________________________________________________________ 
  Assign  .105 .215 1.00 .095  .382  .094 
  _________________________________________________________________ 
  Mid-test .087 .416 .095 1.00  .659  .484 
  _________________________________________________________________ 
  Total Assess .597 .926 .382 .659  1.00  .595 
  _________________________________________________________________ 
  Final  .406 .561 .094 .484  .595  1.00 
  _________________________________________________________________ 
 
 
From the above, the qualitative aspect indicates and confirms that the students are seen to be having a lot of 
autonomy in deciding the progress of their learning (Amelia, 2011). However she added that the instructor needs not 
be in control all the time.  She indicated that in the classroom scenario, the classroom lecturer acts as an instructor 
and should play an important and active role. The findings highlight that the instructor's roles are categorised into 
four different aspects: pedagogical, social, managerial and technical. Amelia (2011) added that the instructor is more 
of a facilitator in this community. Further, lecturers and the students should have a very strong bonding and 
collaborative in the learning environment for the success of understanding the subject and achieve university goal – 
the end result is students achievement. In a learning process both parties must know how to play their roles to ensure 
what they want. Beside lecturer act as instructor, they also facilitator, helps their students become more independent. 
Bajunid (2011) stated that in the quest to acquire knowledge from the vast treasury of educational knowledge, a 
dedicated teacher or lecturer may learn from the masters several powerful concepts. These concepts if mastered well 
can change the lives of professional educators, particularly regarding how they look at learning processes which 
will, when well understood will influence teaching. 
 
 
5. THE QUEST OF STUDENT FEEDBACK 
 
The feedbacks from students were positive in that they were pleased to get their result immediately whereby they 
can improve and look at their mistake, immediately understand where goes wrong in their answers. Some students 
seem to be more aware on the importance on the implementation of the assessment. They started to develop some 
motivation because they were eager to get more marks. They were also more demanding in term of asking questions 
for clarifications.  Lecturers have become more understanding that this method of ‘formative feedback’ assessment 
is something that will benefit the students in the long run. Formative assessment is conducted while learning is 
occurring or forming to inform teachers about students’ weaknesses and strengths (Stiggins & Chappius, 2005a).  
Besides, the formative assessment is all about the improvement, and enhances learning. 
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It can be seen proactively from Brown (2004) who quoted the following statement: 
 
“If assessment is to be integral to learning, feedback must be at the heart of the process. Even 
though it is time consuming, I would argue that significant energy must be devoted to helping 
students to understand not only where they have gone wrong, but also what they need to do to 
improve. They also need feedback when they have done well, to help them understand what is 
good about their work and how they can build on it and develop further. No one can pretend this 
is an easy task.”  
 
One of the questions asked to the students was if they were ready to have continuous assessments in their study. 
89% of the students responded confidently that they were ready and willing to do it. Most of the students were also 
eager to know their results at the end of the test. This indicates that some students welcomed and were willing to 
participate as long as the course marks help to improve their grades and the final examination.  Students felt that 
assessment gave them active in learning. Students comment is quoted herein: 
 
Student A: 
 
“The quizzes are very important for me to test the understanding about the subject. It is 
very helpful in my exam for the carryover marks and knowing my weakness in the subject 
overall.  It is easy for me to do revision for the next exam.  I am satisfied with my quizzes 
result.” 
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Student B: 
 
“I satisfied with all the assessments marks, as helps me to understand the subject and 
remember the answer for every question.  Furthermore, it also helps me to get more 
marks and will get good grades for the final exam.”  
 
Student C: 
 
“….the assessment especially repeated quizzes are important….apart from that test my 
knowledge on a certain chapter rather than studying everything…furthermore, I am 
not stressed when doing it because I did my revision almost every day.”  
 
Student D:  
 
“The quiz, group work presentation gave me a chance to understand the subject better.  
It is also  a good way to improve myself, make me serious to do more exercises….the 
lecturer’s feedback is good, where I knew where my mistakes and encourages me to 
study hard and learn from the mistakes…”  
 
It seems that learning interest is positively correlated with achievement for many of the students. The assessment 
actually supporting student’s learning to be more effective and efficient. Assessment is a process of observing 
students where teachers collaborating with their students to collect and interpret data of students’ interests and 
preferences (Carter, 2005). Several students admitted feeling in control and more focus on their learning and 
understand better of the subject taught. The learning and teaching process is interactive in nature (Black & William, 
1998). Furthermore, assessment is conducted because lecturer able to understand and familiar with the development 
and problems that faced by their students. Lecturer practically can come out with something to facilitate on solving 
the problems faced by students to meet their learning needs. Lecturer roles obviously should more proactive to 
ensure learning takes place in the classroom.   
 
 
6. DISCUSSION AND CONCLUSION  
 
In conclusion, the formative assessment does help the students understand the nature of learning and enhance their 
confidence and motivation of achievement good results. The study shows that the assessment has some impact for 
students learning.  However, lecturer needs to overcome and be more alert for students who are a slow learner. 
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